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ABSTRACT . o PR ‘ , -
‘ : - The -Bilingual Academic and Technical Education for
Youth (BATEY) Program completed its third and final year of funding
_at Adlai E. Stevenson High ‘School, Bronx, New-York. In 1982-83, the ‘
program offered bilingual instruction .and support services to
approximately 300 Hispanic .students of limited English proficiency in
- grades 9-12. Although the program emphasized vocational skills o
training, its ultimate goal was té develop. proficiency in English and
- to prepare students to meet graduation requirements. The program
developed and adapted curriculum haterials’in mechanhical drawing,
~automotive machine shop, home maintenance and repair, bookkeeping and
record keeping, American history, and consumer economics. Support = ot
-services for program students consisted of guidance and-career ;
counseling. Staff development activities included monthly department
meetings and, workshops. Program parents were members of the advisory
committee., Quantitative analysis of student achievement showed =
significant gains in English and Spanish reading and industrial arts.
_ Passing ratés in mathematics,.science and social studies ranged from
.. 49 to 99 percent. The attendance rate of program gtudents was greater -
- than that of the general school population. It was concluded that- the ,
program's success was Hue to the competence and dedication of the )
program staff, the acquisition and development of -curriculum
‘materials, and the support of the school administration, (GC)
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= - A 'SUMMARY OF THE EVALUATION .-
oV " FOR.THE BATEY PROGRAM . - v
- -~ ADLAI E. STEVENSON HIGH SCHOOL . ~ * =i
" O T Clogor083 L

L o, . . . :
. . I . ’

. - Th&}g;l)ngual”Academic and Technical Education fow Youth o
(BATEY) Progham~completed its third-and final year of funding... ‘In 1982-
.- 83, the, program offered bilingual instruction and support services to
4 approximately 300 Hispanic students of limited English proficiency in .
 -grades nine through/twelve.. 'The target population represented over 15
Spanish-language countries: 42 percent were born in Puerto Rico and 26~
percent were born in the Dominican Republic.’ A1) program students spoke
\\. Spanish at home. The students varied in native-language gbility, in’
. English-language proficiency, and in overal] educational experience.
Although tﬁé'program emphasized vQcationaI‘;kjlfs"training, its
ultimate goal was .to develophstudents' proficiency in English and to
prepare them to meet the requirements for high school graduation. The -
instructional approach was based an English-language proficiency: those -
students who were'.l€ss proficient in.English were taught primarily in
*Spanish; those students who were more proficient in English were taught
primarily in English. e e T
- Title,VII funds were provided for administrative and support
services staff. Instructional-ppsitions were funded by -Chapter I,
P.S.E.N., arid tax-levy dollars. In-addition to obtaining.commercially-
produced materials, the program developed and édapted4curriculum—materﬁa]s,'
. in mechanical drawing, automotive machine shop, heme maintenance and
repair, bookkeeping and record keeping, American history, and consumer
econdnics. _ Support services for program students consisted of guidance
_and-ggreer counseling. ~Staff- development activities included monthly
department meetings and workshops. Program parents were members of the
advisory committee. ' : e 0 : o

(Criterion Refefenced £nglish Syntax Test), native-language deyelopment

“(Tnteramerican Series, La Prueba de Lectura), content-area subjects - -
.. (teacher-made tests), and attendance (school and program record®y,

Quantitative analysis of student achievement  indjcates that:

| Program;s£Udents were'assessed in English~1g;gUa§¢'de§:19pmept

.

-;1-Pr6g4am,student§ mastered an average of 1.79 CREST objectives
per month in the fall and 1.09 CREST objectives. per month in "
“ the spr'ing. g . N c v o “-_\.‘ o R I
, o , B L ‘
--Gains in Spanish language achievemgnt for:grades nine, ~ ~
ten, and eleven were both statistically and: educationally . -
significant. ST e : B e N

- ’ N
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413'--OVera11 passing rates in. business and 1ndustria1 arts v’ L
1 © courses were 85 percent in the fall and 88.1 percent in R I
the spring.” . 5o T LT BRI

'Overall passing rates i mathematics, science, and social -
p studies, ranged from 49 percent (sprihg mathematics) to

‘Lﬂ9 percent. (spring science)

e attendance rate of pnogram students was significant]y p‘
eater: than the attendance of, the genera] school popu]ation.

\ . ® -2

success of the program was due to the competence and ded- ~ . Co
1cation -,wthe program staff, the acquisition and deve]opment'hf cur- /; ERE
riculum 5ﬁer1a1s, and the support of the schoo] adm1n1stration. _ RO ’
3 " : ’ e
.. ’ .o
T / e foJ4oW1ng recommendat;ons re‘aimed at ]lfreasing the o
4overa1?_ Kfectiveness of the program /? -v; Rl
T ‘ ‘--Imp]ementing the testing program as proposed S A S
“e : ' e
’ --Address1ng the needs ‘of students with low skills in
mathematics v‘~ .’ e e R B -
\ --Organizing a tutorial compogent to assist students in . -
- content-area subJects, N . '
. ’--Ass1qn1ng an ass1$tant princ?pal to coord1nate deve]opment f
' activities and meetings for -staff members who continue to )
serve bi]ingual students in the c]assroomJ Ea . :
P ) \ » : . . ‘ : . .
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<~ . . ’)' N
: Bilingual Academic and Technical Education for
‘\ _ ~ Youth Program (BATEY) - T '
© T . .+AdTai E. Stevenson High §chool fa
: ’ . Tl R . ‘ ‘4“-
- Location: ~ - 1980 Lafayette Avenue - : o 2_
“ Bronx, New York 10472 ' . S
- Year of Operatjon: o 19%?—83 third and final year of fundinq
Target Language: . Spanish : : : L N
. Number of.Students; | »Approximately 300 (fall) 280 (spring)
Principal: ‘ Myrna F. wohlberg
Project Director: Alfred Riccardi . | S A "‘ 0.
. . . * 1' . K P 4
‘ Y INTRODUCTION © '

Bilingual Academic and Technical “Education for Youth (BATEY),‘
‘a bilingual secondary educat,ion program, completed its third.and final
ye’ar“of Title VII funding. In 1982-83, the program offered bilingual .
instruction and support services to approximately 300 Hispanic students

( of limited Engltsh proficiency (LEP) in grades nine through twelve.

Staff development activities included training workshops and department
conferences.. Parents participated in the project's advisory council
‘Although the death of the proJect director durinq the school year was

deeply felt by the staff the proqram continued to carry on its activi-

- P

,tiES. : ’

- The purposes of‘this reportcare to describe the proJect s »

(

context, components, participants -and activities, and to make recom

-

mendations for future prod}ams serving a similar population. Data were
gathered from interviews with school and proqram administrators, teachers,
family assistants, and student participants, classroom observations,
and a review-of'relevant program records, A questionnaire was also

. completed‘by.the acting projectldirector,l : . ) : o _» ’}

o - R |

- L .
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I. DEMOGRAPHIC CPNIEXT ~ 7

- . .. .

Adlai E. “Stevenson High School 1s'located on Lafayette Avenue

+ t

'near d%ite Plains Road midway between the Soundyiew and Castle Hill
sectlons of the’ Bronx.' The area consists of well- kept, pr1vately-

owned one- and twe- family houses. The school faces several high-rise

o~

cooperat1ve apartment buildings and. there is also a shopping plaza
nearby. Adla1 Stevenson is within Connun1ty School Distr1ct (C S.D. l
8 and draws from-its five junior h1gh and 1ntermed1ate schools. ‘Ihe
school also receiveS'students fromxl.S.3174 and,I.S. 74 in C.S.D.‘IZ.
« Project BATEY established a liaison with these two feedér schools to-
; coord1nate a sequent1al curriculum and to gbtain 1nformation on, poteq-

t1al problem students. Th1s 1iaison effort w based on a'retommendat1on

in last year's evaluat1on report. T ; ..

! . . .
L N .

- The school building was built in 1976 and is airy ‘and well-

) kept. The BATEY office is near the b1l1nqual social studfes and mathe- f .

matics classrooms and next to the New York State Employment Services

off1ce. Copsist1ng of a relatively large area- d1v1ded into five smaller
offices and a larqe open meet1ng area an work space, the project off1ce
1s a focal point for program.partic1pants. Adm1nistrat1vecpersonnel e

~program staff and guidance counselor are located 1n the off1ces. )

Security problems noted in a previous report have been resolved




I1. STUDENT CHARACTERISTICS |
P 7 .

ProJect BATEY served approximate]y 30 students in 1982 83.

Of th1S number, about 10 percent'were born in the\United States to
/

~

Hispanic parents. The remaining students were forgign born and im- _

I(l

- migrated.from Spanish- speaking countries. Table 1 1ists the number

and percent of program students by country of origin and Table 2
.presents these students by -sex and grade.

*

-TABLE'1 .
\Number and Percent of Program Students by
. Country of Birth
v
- — — — - 4
B . . ! e @ . ) . .
! Countnx of Birth Number Percent
Puerto Rico ° T 106 - 37
-Dominican Republic 65 s 23
‘Haiti 1 less than 1
Cuba 3 1.,
;1 Mexico 5 2
" Honduras w3 1
Costa Rica - 5 2
* E1 Salvador 7> 2
Panama - | less-than 1
" Colombia 35 12
Ecuador = . 7 2
Central and Sauth America .
(couﬂtry unspecified) 14 : 5 .
B U. o . 32 11
TOTAL e 284 -mo\

-Thirty—seven.percent of th& program.students,were born in
Puerto Rico. - - , B -
\

+The secord iarqest qroup came from thé‘nominican Republic.

» . . \
. . . ®
r =3-,
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tion p§ov1ded in English (14 percent). T e “‘”' o B :

. ._'_.'.TAQL-E 2 ., “. ’
Number and Percent of Rrogram Students by Séx and Grade
. -',' bl lk- s S
Ce e T Y
Number °~ Percent- - Number ~: Perdent . . v -
Male - Of - Female . - of. Total” " ‘Percent of
_Grade Students Grade Students Grade ' Number :. A1l Students
10 30 .64 ~ 4 %, 74 ° 258
11 37 4 . 4 55 83 287
12 - 14 4. 20 59 - 3 18
ToTa. 131 48 ., 158 552 - 289 - 100

3percent, of program students.,

-Fifty—five percent of the,program students. were female:

¢ .-Most'students Were'in-the ninth grade. -
’ The students range of 1iteraéy in Spanish varied from func-

e
. tional 1111teracy (5 percent) to grade level performance (81 percent) to R

-~

advanced 1eve1s (14 percent) In Engi_sh, the range varied from no

English proficiency (5 percent), to an intermediate level of proficiency: ’

(81 percent), to a level at which students could participate in instruc-

s

‘Students spoke.Spanish among themseives.-.EnglisH was'used in

, . . : L _ . :
. mainstream classes and to communicate with English-dominant teachers and -:
1 . PN N . C . - f ' . ) : W
peers. . However; the opportunity to practjce'gng]ish usually ended when
, . N ) - - N
P r o {
) ) : -d_ ' PR .
- ‘ ‘ ‘ ' . ..
¢ y 1 2 -; - ”

“.,..v'



. the school qaylﬁas'over; ASfudent participants could fﬁnction in their
\c0mmUn1ties withodt Eng]ish-becausé'all.daily soéia] and business

! activ;;ieé could be cafrieq out fﬁ(fhe native ]anéUaée. Parents of
prdgram;students feportgd]y wanted.Ihéib ;hderen-t§ 1ea}n.Englfsh, but

f~ . few_had;the time or motivation to.]earﬁ»English;themseiVes. Sfudénfs

| had an opportunity to speak-éng]ish wheﬁ”théy travg]gd outside¥their.
.cammunities, and when acting as traﬁs]étors-fo; their parents.

.. BATEY students had d wide range of education histOrieé.‘ Man&

had fheir sch&o]ing intebrupted wﬁi]e others had attended schdo] feweri |

~ years than would be expécté& for their age. A few participants were
gttending-schéd]-for_theffirsf timé.; Téb]e 3 represents'the number of
pfbgrah students by age and grade as of the end of the séhoo] yéaf. ‘

. Table 4 presents the number of years studéntsAspent 1h'£he_program as
of June, 1983;. o | o

A .

-




g
_ - _TABLE -3 ) )
IS ' 7 - ‘
’ - Number of Program Students by Age and Grade ‘
. -
| Grade 9 | Grade 10 |- Grade 11 | Grade 12 | Total
0 11

16
17 | 23
8.1 9
19 2 2 13 7 24
20 .1 0 10 2 13
oAl |t - 97 74 " | 83 3 | 288 .
,OVéhége
_.Students'- .
Mumber |. 57 | 36 49 9 151
Percent | - 59 50 60 30 52

Note. Shaded boxes 1ndi;ate éxpééted‘agé range for gFadé,

?

«Fifty-two percent of the %fpdents-wehé‘overage'for'their grade,

-Studénts rénged from 14 to 20.yéars of age. = -

.
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" TABLE 4 .
G S
" Time Spent i#itH& Bilingual Program”
. , - o (As of June, 1983)

v 4 ) ~

Number of Student's

Time Spent!in
Erade 9 Grade 10 Grade 11 Grade PQ Totals

Bilingual Program -

<1 Acadenmic Year 1. 2 "' 1 0 | 4
-1 Academic Year ; éé; 29 '1/;.'30 4 C.,5129
- 2 Academic Years . = 22 32 26 8 88

3 Academic Years 9 8 20 12 . 49

4 Academic Yearsb 0 1 5 .9 15

5 Academichearsbi 0. 0 y“} 1 o1 2

"TOTAL_ 98 © 72 83 34 289

-

-

aRounded to the nearest year.

. bReflEgﬁs part1c1pation in prev1ous bi]ingual program.

«Seventeen percent of the students had been 1n the program

for three years.

-Forty six percent of the students had completed one year or - -
less .in the program; four of these students arr1ved during

ths/academic year.




I11. PROGRAM DESCRIPTION .

¢

Fd
.

PAILOSOPHY . . - o NG

' Project BATEY was. designed to dev lop. students Eng]ish ”

- language profic1ency. Its. obJective waJ to prepare students to partic-
1patezfu11y in the mainstream Eng]ish curricu]um and to meet- the '
requirements necessary for high school qraduation. The program -3

ultimate goa] was to provide students with the 1ife skills nec!ssary

for successful entry into the Job market. The instructiona] approach e
assumed that Eng]ish proficiency might be attained throuqh Enqlish as ' a
second 1anguage (E. S L.) instruction ;oup]ed with a gradual increase in .
English usage in content-area instruction.‘ The mastery of content-area .

l'

material was brought “about - by instruction in the native 1anquaqfﬁ:¢Students

programs were geared to: their 1eve1 of Eng]ish 1anquaqe proficiency, and
they were. mainstreamedswithin two years.l

Th1S philosophy and approach was in keeping with that of Ad]ai

, Stevenson which offered students tbe option of taking academic subjects

" inboth English and Spanish. There was a schoo]-wideuconsensus that bi-
lingual education was the most effective mode of instructfbn for LEP )
_students provided it 1nc1uded a gradual transition-into Eng]ish 1anguaqe

usage. This consensus acknow]edged the 1mportance of native 1anquage

N . . » -

development.

PROGRAM OBJECTIVES N o -

The program 's specific 1nstructiona1 and non- 1nstructiona1 .

_obJectives were as,£ollows

8-

16



1.

2.

'9.0
10.

11,

12..

13,

Test (P.S.E.N.).

- adjustment,

: e ‘

S

As a result of progrém,partfcipatibn,’students wou]d*masfec an
ayerage of five objectives. per semester of treatment on the
Criterion Referenced English Syntax Test (CREST).

ProgHam participants wou1dlinérease théir English language reading
ability as indicated by a statistically significant dit€erence
between pre--and post-test scores on.the New York City Reading

Studenté participat ng 1n‘the prbgram would increase readiﬁg :
achievement in.Spani'sh as measured by a statistically significant \

“-difference between pre- and post-test scores on the Interamerican
Series, ;,La Prueba de Lectura.” : -

-

-

As a result of program ﬁartiqipation, the ﬁercentage of ;tudents"
passing bilingual industrial arts and business education .classes’
would be equal to the percentage of non-program students passing -

.regular industrial arts and business education classes.

As)a result of program partigipation; studenés‘ attendance rates
would parallel that of the general school population as indicated
by the rates of school (non-program) :nd program attendance, '

There would be a s1gnificéﬁt relationship between attendance and
improvement in English proficiency. '
) ’ ,

~

As a result of prdgram participatjon, theaperceﬁtagé of:pcogram
students who were suspended would be significantly lower than the
percentage of non-program students who were suspended.

E.S.L. purriculum.wou]d'be‘developed for typing; bilingual curriculum
would be developed for record keeping, mechanical drawing, and wood- -
working, Bilingual curricula would emphasize improvement of English

language skills. o - _ . _ ;

_ ~ - Lo
Fifty percent of the program students would participate in group
counseling sessions and would visit business 6ffices and industrial

plants.

a

A1l program stddents would meet with the guidanCe counsefor for career
and psychological counseling, and with the assistant project director
in order to plan their school programs. oo

WorkshOps for‘paﬁents on career brientation would be held.,
Sixty percent of parenf§ whokpahtitipate in program activities.wou1d
meet individually with project staff in order to discuss stUdents'

Program staff would take fifty university credits in bi]{ngua]
education and in courses which would lead to.certification in
their subjec®# areas and would attend curriculum development training
workshops. ' ) . S o
-9- 3

17



PROJECT FUNDING

Fundinq for the proJect came from a variety of sources including .

-

rl
- Title VII, R, S E. N., and Chapter 720. Chapter I provided funds for
s teacher trainers. Tab]e 5 details. the funding sources for project .
-.administration and Table 6 represents the funding sources for. the in-
) structionaJ component,’ | : ' “
L -TABLE 5 I e
' Fundinq of Non- Lnstructiona] Proqram Componeﬁts SRR K
) T S > e ' RS
- “ Funding Source = = Personnei- Number and Tit]e
. Administration & TitleNII = . 1 Project Director 3»
Supervision - ' ' E L L -
. Currjculum C o Title VIl ) e 8 Curriculum Deve]oper | B '
Development . v | - (Business Education}
supportive . * .. TitleVIl ~ ° 1 Counselor -
Serv1ces S £ g .6 Grade ‘Advisor
- Secretariai & ?F Tnble VII B 1 Secretary ‘
C1erica1 Serv1ces S v Co . ’ - ’ )

'STAFF CHARACTERISTICS

»

<
Appendix A lists staff members by function and 1nformation .
relating to their education, credentials, and experience. Most staff'
members had extensive experience‘in education.k A]] but one, were working

in their area of specialization.

<?ROGRAM'0RGANIZATION o B .

Fiqure 1 111ustrates the organizational structure of the pro-

-"gram within Adlai Stevenson. The assistant principal (A P. ) for foreign

o>

-10--
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. 2
-, " '

~
B 1

}anguage was responsib]e for overseeing program operat1on. The re]at{ons
between th1s A.P. and the_project d1rector were said to be bo}h favorab]e
and effect1ve. When the prOJect dlrector fe]] ill, the assistant co- .
ord1nator assumed responsibi]ity for adminlstratlve and f1sza1 matters,
and for jpordtnatinq the act1v1t1es of th“brogram w1th thoseaof the
school. The assistant principals for subject areas supérv1sed content-

\l

area and E.S.L. teachers.

’ A : Y TABLE6 -, .
_ s . o " C s
Funding of the Instructiona]-Cpmponenta
. ‘> . * & . . .
, _ Number
Component Funding Source(s)“Teachers/Cl sses Paraprofessiona]s/
r w i . ) C]asses
™

English as a Chapter 1- ‘s 15
Second Language  P.S.E.N. * -~ 2/5 each " 2/5 each
E.S.L. Reading Chapter 268 ‘1/2

Module 5B - 1/3
Native Language  Title vIT 1/2~(pu110ut) ,
Mathematics Tax. Levy - : 2/2.5 c

Title vII Y 1;
Science i' ‘ Tax.Levy 1/5. - ' c‘ .

S -7 Title V]l . o 1
.Social Studies . Tax Levy - - E “1/2
N ‘ Module 5B a 1/5 7
: Tit]e.VII 5 1/1. (pu]]out)

Vocationsl;' Tax Lévy L 1/5 each e
Subjects™ i © Title. QLI!-;‘_ o _ .1

aSource. High Schoo] Personne] Inventor for B111ngua1 E.S.L. Programs, -
April 25, 1983, Blv1s10n of H1§h~Schoo S, New York City Public Schools.

bVocatwna] offerlngs 1nc1uded typing, home repa1rs, auto ma1ntenance,
home economics, and graph1c arts.;_ -

.~

i

7 T1t1e VII paraprofess1onal was ava11a, in Fheseiclasses for educational

assistance.




o [
FIGURE 1 P
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Organization of the BATEY Program
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b ‘| Counselor | ‘Business Education | professionals
. L Direct supervision .
B Communication and coliaboration. L
. ' _ Tl .
) -12-

- 20




A

. . . I
~ N . !
N .. . -
. B POy
. . . : P
. o o . L
. ’ . i
. Gl
PR .o « Wiy
. " N - - Tet

\
: ~ "IV. INSTRUCTIONAL COMPONENT - ' | )
STUDENT PLACEMENT, .BROGRAMMING %iND MAINSTREAMING® e ,’

\

Spanish'-'speaking students 'who s\:ored beiow the fifteenth per-

ent%ie on the Enq]ish version of the Language Assessment Batterx,gLAB)

were admitted into the program. In addition, students took p]acement B )
A

S,
tests in each 1anguage, and were interviewed by progrdm staff who evaﬂ- _

uated their 1inguistic and academic needs. Parentai consent-was aiso .

obtained fo:E’roSpective program students. Truant consent-decree

.""J"!

Piacement for paogram students followed grade level and age
1 4

requiréments of the New York City Pub]ic Schools. Since the program

students were not admitted.”

did not use‘an‘Eng]ish diagnostic p]acement test, E S L. placement for
incoming students was based on information received from the feeder

school (in the case of students already in the New York City pub]ic

- s¢hools), recommendations based on student interviews, and the resuits

of the LAB, In the interview, each student was asked to read and con-

4 -

verse in Engiish . . ‘ . .
Students coming .from feeder schools or from Puerto Rico were
piaced in native lanquage studies classes based on information in students

.

.records. Students coming from otherAcountries were given informal
interviews, and were asked to read a,Spanish seiection.;.
Individual academic programs were based on,the.advice of the
guidance counselor. §tudentsi Ianguage‘proficiency, their interests
- o | * ;' - ¢
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and career ‘oais, their performance in content areas, and graduation
‘ \ ’ R v
requirements were taken. into consideration. o ' .

AN

~ Exit criteria were estab]ished at the twenty- f#rst pereenti]e -

. on the LAB and/or an Eng]ish reading score of 8. 0 on the New York City

'Reading Test. Eyited students ‘could be f{Hy or nartiaHy maﬂnstr;amed
r

Cues indicatjng readiness.for mainstreaming inc}uded. achieving a grade

,score at or above 8.0 on the New- York City-Mathematics-Test; successful
performance in a mainstream course; and/or reeymmendation for partial.
mainstreaminq from a business or industrial arts teacher. \\

.

.Partial mainstreaming occurred first in math then in science, f
and finaiiy in socia] studies counses. The program had built-in partial X!
3 mainstreaminq devices. Industriaitarts and bus1ness courses were taught -
in Engiish with bilingual paraprofessiona]s in the c1assroom. Students
with high 1eve1s of English profﬂciency were encouraqed to use more
Enqiish in theSe c]asses. Studénts also parti¢ipated in mainstream
- gym, art and music c]asses.' In addition the scnooiis Trainidq in
0ccupation‘:nd Languaqes for Limited Enq]ish Proficiency Students. (TOLLEPS) .
proqram was open--to a]l BATEY students. Y
A studentﬁwastfui . mainstreamed at his/her own or parenta]
request after reaching the exit criteria or after being- in the proqram
for t;o years w1th pass1nq grades in most of the E.S.L. courses, Fu]ly
f . mainstreamed students continued to participate in ‘the proaect s extra-

curricular and cu]tura] actiuities. They also continued to receive

\ guidance ‘supportive services if referred by the—guidance department

i -14-




'\'academic,'or VOcationallguidance.

. ~
i -

.and/or' if they personally requested assistance in career €ounseling,

.

- . S .
, . . . <

0verview

INSTRUCTIONAL 0FFERINGS

The‘BATEl curriculum offered two instructional tracks: a

.

language'studies courses were not part of the proqram, but rather were

offered through the foreign language department. Program instructional

.offerings paralleled mainstream curriculum both in content and in grade

level, gut placed a special emphasis on Hispanic culture, especially in
the sooial studies curriculum. _ - S
c‘ y,
3"
The curr1culum for industrial arts and-business education

courses was developed in consultation with Stevenson's department of

» &bﬂiiness and ‘industrial arts. For the most part,'this,curriculum

paralle\~d 1ts mainstream counterparts w1th two, exceptions the auto

care, course met for only one period while the mainstream course met

for a double period, and the home maintenance and repair course had

materials and equ1pme‘t for this course offer1ng.
. . 4;
E.S.L., Native Lanquage, and Content'Areas "é N

"".

T .
Table 7 deta1ls the 1nstruction in E.S. L. and Enql1sh read1nq

'7 .‘f o

offered by the program. These classes were exclusively for proqram "

'students and placed special emphas1s on American soc1ety and culture.-

e

-15-
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-content- area/E S. L track and a. business/\pdustrial arts track Spanish 3

-~ .

no parallel in the mainstream. The TOLLEPS Program provided curriculum '



h TABLE 7 B
) Instruction in Engli'sh as“a Second Language and English Reading
, . L [ . ’ LT .
. . . ' < v
Course Title Number of . - Average Class *Pds. . c . Curriculum or .
and Level - Classes . Class Reg, Per Week Description ) Material in Use
; . F'a]l Spring Fall Spring ' ) oo _ o : :
FEQA-Beginning 2 2 24 21 -10. Beginning Level \ & LADO1l - °
. Y . - . \ ¢
FEQB-Beginning .2 2. 21 .4.3 10 Beginninyg Level LADO 2 -
— ird - - ; ! .. . , /4 .
Feqc- L Lo
Intermediate . 2 2 16 35 . 10 Intermediate. - LAD0 3 oY
Q-Internediate 1 1 %30 34c. 5. Intermediate ™, ' LADO3
| o o ) o i ;
1 N . < . ,‘
E-Advanced . 1\ 1 - 22 19 5 . Advanced \ LADG-4 - . -
GF-Advanced -~ 1, 1 29 23 5 Advanced A LADO 4
b /2. o2 3 a2 5 ’\] Beginning Reading Standard .
3 . : : . ' '
FEW N 2 2. 23 . 5 Intermediate Reading " standard' '
Yl ) LY - : : : —
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Jable 8 details the native language studies instruction of fered
Y 64\
by the foreign languages department to program‘Etudgnts. Program and main- »

| stream students were integrated in theSe courses which’ were available
—t “ A
. to the entire school although attended mainly by program students,
,i ' Advanced literature courses included Caribbean ‘studies, Spanish civ1liza-

’ ~

tion, Puerto Rican 11terature, and creative writjng. A]l hative languaqe

-

» studies courses were—taught 1n Spanish and met fiye periods each week.'
r-

_ Table 9 details the bilingual cqntent-area and vocationali

L 1nstructi n offered to program- students..JAll courses were exc]usively
;// for pqogr students, were taught in Spgnish and were offered f1ve '~v//
-periods each week . (In the fall, home repair was'offered ten/periods
each weekl.) |
~ Because of a lack of funds, certain bilingual instructional
needs suth as E.S.L. read1ng for illiterate students and mathematics

for students.W1th low math skills could not ‘be met by the program./

~J f. o S . N - | v ~]._
Vocatiopal Instruction = -y - : .

A e
// ; Vocational instruction provided program students with the - W

' bl
- skills hecessary to ehter low“ﬁevel JObS in business./'51nce they were

taught in Engiish they were a]so used to deve]op Enqlish-]anguaqe skills.

Bilingual paraprofes51onals were present in these«classes to assist on

Vocationai~and bus1ne§s courses included record keeping, book- .

‘an as- needed basis,

keeping, typin ,.home repair and maintenance, auto care, and sewing.
Program- stude ts could also attend the school s, TOLLEPS program two EE

afternoons a week which offered courses on office pract1ce, computers,.
/ .
. ] N
W17-
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T TABLES . - Y

' f; Instruction in thé_Natiue Language .

N | R : ) x
Course Title . Number of  Average B ‘ . L
and Level - Classes Class Reg, ' Description . Material in Use

Fall Spring Fall Spring <. ‘ IR
; _ g g ‘

Spanish 1 ~~—J3 1" 30 42- Grammar, reading & ' Standard texts
. - ' . writing for native S L _ :
speakers S R $ BT

Spanish 2 3. 3 30 2. S .

4 L ] 4
/.u ) .

Spanish 3°- 4 2 30 30 - T

Spanish 4 7 1 .3 28 - 34 : o o o L ;:f‘, :]if'

Spanish6- . 3 2 35 23 - ‘ T
Spanish 6 2 3 35 31 L - e -

R 1 . -~ _ _ ' L . .
Carib, Studies 2 27 Advanced Literature " L0

, R v A .
SoJth American - _ o , - ‘ - < o,
tudies - -1 ' 29 .- o ‘

- —_—r , . | v
Span. Civilization 1 23 e | | -
Span. Literature 1 | 34 R , -

P.R. Literature 1 14 31 35 EIEE e

Creative Writing .
1/2 1 1 27 . 31

dnet for six periods per week.
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TABLE 9

| Bnlinguai Instruction 1 SubJect hreas (Fall)

- Dourse Title o

' ,Nunber;of:,Anérage'

+(lasses ‘Register

| Languaqe(s) of Selection
Instruction. of Students

.h-.

Criteria for S

Paraprnf

- Percent of .
Materfals 0 -
A%numﬂ muWmemej

(Y/N)

‘.Global History l (Gen )
:"" Clobe History 3 iﬁen.) N
'_: American_Stud. 2 (Gen.)

Fﬁnd”‘lﬁath i "3'(Gen')'

| Aiqebra (Acad )

- on — “;r\: o~

| _' .--Intro. Phys. Sci 2(Gen ) zl‘r
e | BiO. Z[Gen,) A

hmnet 20
: | e;, *iutO'Care"-:. - “ i.‘l /":‘

QIMWHngl .'7‘t'*»ﬁ-iu{fﬁiﬂﬂ“"“'r :

5‘.
S '

o Sewing 1, n | e.%‘_i,

Typing ;'i' | {t i

tcononics General o ) ,",

W 100 Spanish

i .ff'rf,QOZ'Engiish N

zsfi';jl_; - Iil-“i'.__ ‘li "n“,;

[ : . : gL
: \ C o .

Elective

. R Lo o .
.‘. ’ ‘ : ’ o » -. .-t ’

. '23 B ol e B |

o . § B Kl Lo Vo
e “w ‘ A .

' Lo CL .

! o . R . AL - . e . o ) . ’
23’. S R I A /
AR ‘. »‘ . ‘. - ' . .

e . X )

Teeche'r.. e,
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! ST Bilingal Instruction in Subject Areas (Spring)

£ o ' o | . c
T o o Criteria for . - “Percent. of
Course'Title - Number of _Average Language(s) of  Selection . - _Paraprof, - Materials in -
' -  (lasses - Register - Instruction of Students  Assistance? Native Lanquage

- TN

)

i

G]oba} Hiétory'-l (Gén.} ' 2. 20 100% Spanish '\Teécher Rqé.. | N'I ©100

mmwmwzmm‘z 'iz I e m

Arerican VStud..l’“(G’én'.). | 1< | A KR ! |  "  SR T 100
 Amﬁmww¢gmmJ TR R R R

v

2 | o “ : " | " Y 100 |

<N

Fund, Hath - 3 (Gen,)
8 ‘ ,‘u o ‘  || u.“ N ' 100

P

| Algebfq-Z (Acad.f‘ |

- —02-

fath Sills R, 1  25""'4‘_'*Ay~,t“.m"
- Intro, Phys, Scil.2 (Gen,) 2 1ﬂj,ﬂ FEREE T m j
Bio, 2 (Gen,) 2 ¢ 21'i{ LR o f N : 100" |
o Widimin 1 @Egi L Bete 1 0
Ao Care R T R v
Y il ._7.L_fh‘;fmhmﬁ'? 0
| ‘TypingI.Z o 1 21 o .'; N o "N,I 0
mﬂyﬁw"w  w'wmmmn'nmum..N.f'1mf.
| lm ;ffng ﬁ‘-"”#'- "o -nj .m‘

- Eco
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and mechanical drawing for one elective credit pe? course. . Approxi-

mately. 55 program students were enrp]1ed in the TOLLEPS program.

CLASSROOM OBSERVATIONS ,
| Five program éTassés were observed; Two were academic sub-
jects (biology and Spanish), and fwo were vocational (sewing and auto
care). 'The.fifth'was avcourSe in remediation to prepare'ﬁtudgnts //r
- for the Regeﬁté examinations. | |

There were'17 tenth aﬁd.e]eyenthvgraders in the general bislogy
2 class. The teacher hgd assigned eigﬁtfstudent; to give 6ra1 reports
on the functions.of theiléaf, f]owér, aﬁ&!bobt in biants. Fq]lowihg
thesg repoFts, there was a summary review in which charts were used to
illustrate certain points. The teéchefvleéfured and asked.questions.
‘Students were‘étténtive;:orderly, and responded'to the-questions.
Communication'befWeen the teacher and students was entire]& in Spanish,

In the Spanish class, the teachef distributed a handout;vwritten-ﬁ‘
in Eﬁg]ish, about a french'tapestry; Varibus students'read'the se]éc-
tion aloud as oneystﬁdent wrote the »sén.tence‘s on the board. Af‘tér
these paragraphs‘weéa,translated, thé‘c]ass copied the translation into
‘their notebooks. ‘The English vocabulary appeared'to be, too difficult
for this,group and, as_a<result,‘the teacher did most of thg trans]ation,
lThé'teacheE lectured in Spanish'but'used_English Qpen readfnq from the.
handout and when focusing'class attentioh.f Stﬁdénts-were noisy'but-:

";p/§fudents' working together as a

{

whole group.

B
.
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Fifteen ninth and tenth graders were present in the elective )

sewing glass. The teacher‘was reufewino three types of tests'done_on
fabrics prior to use. . The handouts andllecture Qere.in Eng]ish; Spanish. ’
was used to cTarify conceots.‘ gtudents responded to questions in.the

language in wh1ch they felt most comfortab]e. Students spoke to one

another entirely in Span1sh. The class was we]] -behaved and paid close
“attention to the teacher's review lesson. - ’

’ - An auto care class wasdobserved. Seventeen ninth, tenth,’and

‘??ﬁeventh graderszuere-present;'a]though-24 had. e1ected to take the |
course. The 1nstructor was assisted by a paraprofess1ona1 The class-

'room was spacious, we]] 11t, and d1v1ded 1nto four serv1ce areas with

! °

a center area for who]e group 1nstruct?on., The service’ areas conta1ned
car engines, too]s, two car 11fts and a m1n1-d1a2nost1c center with \\.,3
. - auto repa1r books and 1nstruments for test1ng enq1nes. o
when _class. began, students went to their resoEct1ve p]aces
within.the four senv1ce areas. No qroup 1nstruct1on occurred at th1s
'ﬂpoint.: Students’worked in small groups or individually. -As problems
) P arose; students requested and received assistance fron-the teacher
| or paraprofess1ona1 Both.Endlish'and Spanish were used in.these ex-

—~

. changes. After the 1n1t1a1 work per1od the class moved to the centra]
ha{ea where the teacher lectured on how to calibrate a torque wrench
‘The 1ecture was in English, but the paraprofessional trans1ated for
those students who were having difficulties understanding the instruc-
tion. After the demonstration ended, students resumed their Work unti)

class ended. Students spoke Spanish among themse]yes.

-22~




Mathematics fundamentals I1l is a Regents preparation course
focu51ng on tenth- grade.mathematics. Twenty-one ninth "tenth, and
jeleventh graders were in attendance on the day of the observation.
Twenty five program participants were placed in the class on the basisi
of math ability. The teacher was discussing 11near graphs and had *
_written some notes on the board to demonstrate the concept. Handouts
were given to students. The teacher 1ectured and then asked questions.

o

Students were we]] behaved attentive, and responded to the questions.

‘:'A paraprofessional ass1sted the teacher. A]l communication was: in

Spanish. : L : " T .
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V. NON-INSTRUCTIONAL COMPONENT

_ CURRICULUM DEVELOPMENT

_ Jhe program proposed that an E.S.L. cur{iculum would be developed "
for'typing, in addition to bilingual curriculum for record keeping,
mechanical drawing, and woodworking. The Title VII curriculum developer
was responsible for adapting English language curriculum materials for

'iuse in the Span1sh language curr1culum. For the most part, this involved '
itranslating materials used in mainstream classes into Spanish This
has been done for vocational classes, such as. mechanical drawing, auto- '
‘ motive machine shop, home maintenance and repair, bookkeeping I and II,.
{and record keeping, Materials for the home maintenance'and.repair'
course include developing skills in woodworking, plumbinq, electrical
/work masonry, house paintinq, and other. construction skills.,.An E.S.L.
" curr1culum was developed for use in typing classes. Translations were
also completed for American history and consumer econom1cs, thus the

program obJective,in this area was achieved. o S

SUPPORTIVE SERVICES R s
' Both personal and vocatiooal counseling was provided by the ’.
. program S guidance counselor. During the past two years, there was an
emphas1s on group career counseling, but this emphasis shifted toward
1nd1vidualized caﬁeer guidance and the Q‘B-O series to determine careeri
goals. - .
: -

Group counseling sessions were offered on a reqular basis.

Discuss1ons were geared. toward involving students in problem solvinq.

LS

Y
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~~Students concerns and difficulties were discussed‘openly. ‘In this'
way, students began to realize that everyone has problems which they
‘try to solve in .various ways. From this. point “students beqan to develop
,:'. techniques for solving their own academic and employment problems,
| n Individual counseling was done on a referral basis. Any of. K
the. school personnel could’ refer a program student to ‘the quidance
'counselor. Additionally, a self- referral couldAbe initiated. Typically, :
during these sessions, information from the student s folder was dis- ;
cussed including information from the JOB-0 series, from individual
career qoal interviews and from career inventories. .
. Group- career ‘counseling sessions were also held, and filmstrips
on various professions were shown. TripS'were.taken to the career
,’section”of the school'library, and various career-related booklets and
manuals were made available to program students. Some of the booklets g
were wr1tten in Spanish , ’ '. o
Contacts were made_ with students homes by telephone and mail,

The_proJect.s guidance counselor kept Erack of,students attendance -and

¢
)

contactedfthe home when absenCeS-were!excessive.1
izfrogram studentsycontinued'to have. access to oanoinq school- ,‘-‘
'wide career and academic counseling activities as: well as to those offered
by the program.‘ 0ne program student participated in’ the city-wide
eExecutive Internship Program and interned at the Fashion Institute of
Technology. 0ther program students participated in Tip Talent Search
(T.T.S. ), a federally funded proJect in which a bilingual counsezor

*;

assisted students with colleqe and financial aid applications, and’prep-

. L25. .




'_aration for the Scho]astic Aptitude Test. An‘ASﬁPRA‘counselor also _

assisted 1n the T.T. S program effort. Appendig,B deta11s the supportive

services offered to program students. ‘ A iiﬂf' S ' J

et

- STAFF_DEVELOPMENT - P "-,;ﬁf;’

Program staff participated in ELn month]y4&Letinqs which centered »t
on project po]ic1es and prob]ems. In addition, the bus1ness education
‘curriculum developer, a social studies teacher, and an E S.L. teacher
attended a series of %urriculum devePopment workshops on a per session
'bas1s (for:a total of 100 hours) under the d1rection of the proJect

[

director to deve]op materia]s for program use.’

PARENTAL . INVOLVEMENT- T , - L : >

<\/Parents part1c1pated on the BATEY Adv1sory Committee. Two

i
parents from the committee were interviewed during this eva]uation.

They were impressed w1th the program s bi]ingual -approach to both -f-
academic subjects and career guidance. Both parents thought that the1r

children's se]f image and se]f confidence had increased as a resu]t

of program partTCJPation. “>.. - | o B
.v ‘ |

- S N
AFFECTIVE DOMAIN |

Beyond test data, observations, ‘and 1ntervieus, were student
honors and scho]arships, and the recqqnition that comes from part1cipatinq .
-in a program that builds se]f confidence and inst111s a sense of se]f- : ,,J; |
wo:th As*a result of proqram partic1pation three students were among

the top ten of this year 3 graduating class at. Stevenson three students

wén U.F.T. scho]arships, four students won Regents' Scho]arships, one

“;' .' : \fj?“

- TT=26-

o | . | : ; -' r l.w | ~v_1:v . . f?i; .




L a Ry N

student won second place in the Pan American Society essay conteS?f’and

-

69 students applied to co]]eqe.

Seventy four students left the program dhring the 1982 83
' L

schoo1 year,. Twelve left for other a1ternative programs 31 students

'graduated; 29 left schoo]; one student retfirned to his native country,-

and one student transferred to another school.
- . o ’ .

CAPACITY BUILDING . | : !

k4
The services. prov1ded by Project BATEY have increased the

school's capac1ty'to serve its bilingual and LEP populations. .For

the general student popu]ation the program has developed a curricu]um

L ]
- in bus1ness and 1ndustr1a1 arts, ‘and 1n home repair and maintenance..

The graphic arts course, which students took in combination
Y

with the cceative writing native 1anguage course, deve]oped a-student
magazine entit]ed,¥Creacion Juvenil -(Teén Agers' Creation).w The'magazine
published seLections written by. bi]inoual and mainstream students. <A ,':

A

simifar approach is being planned for the mainstream curriculum next

year, : ﬁ‘\s*\

P As a resylt .of the program, ‘the schoo] administration ahd

- faculty are more sensitive to the character1stics and needs of LEP

bi]ingual students. This has been especia]]y so for the 1ndustria1

arts facu]ty.' The 1ntroduction of the JOB- 0 series to the quidance '

_department has ‘been of - specia] 51qn1ficance.- The battery rs being .

. .. considered for 1mp1ementation in the ent1re schooi next year. S e

. L A I v . o
’ . Lom el '
] < -
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PLANS FOR' FUTURE . . ‘ L

: This ‘was the last year of program operation. Ini'order to
ontinue offering program coordination and support services a new pro-
.,posal has been submit'ted for Title VII fundSs ‘The proposed. program

expands existing career and vocational services with a transdisciplinar_y

1ntegration of ‘academic ,subjects and E.S.L. o .
" S
¢ f o
1Y ' -
- . ‘
'~
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VI." FINDINGS: - .STUDENT ACHIEVEMENT AND ATTENDANCE

. .
T\ . L.
. -~ ° - .. 4

The following section presents the assessment'instruments and
. procedures'used in,evaluating the attainmént-of-program.objectives for

instructional areas‘and attendance. _ - L S,

- ACQUISITION OF ENGLISH SYNTAX

ws the Criterion Referenced Enq]ish Syntax Test (CREST) The CREST

~ was deve]oped by the;ﬂ/w/York City Pub]ic Schoo]s to measure*mastery
of‘instructionai objectives of the E.S. L. curricu]a ﬁt_hhe high schoo]
1eve1. There are four items for each obJective, and’ masteny of an
objective is achieved when three of the items are answered correctiy,,

o N .

The test has three levels: beqinninq gl), intermediate (II), and

. ot .
1 ‘-0

advanced (111). The maximuancore on,LéNer I and I is 25, whi]e the

maximum»score on Level III is 15

..

@ Zj Mean differences between pre-tést ‘and post-test: are ca1cu1ated

t

to represent the qain score, and an index which represents the number
K
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fhe'instrument uti]iied for‘measuring achievement_in this area

I
ot

Y

of ‘objectives. mastered per. month is computed However, since the 1eve1s

are not equated vertica]]y, it is impq;sibie to measure gains‘for

N -
students whp.change 1eve1s.‘ Extensive 1nSormation on CREST obJectives

and'psychomethfilproperties appears in the Technical ‘Manual, New York

- 3 '* . .
City Eng]ishjgs*atSecond Lanquage Criterion Referenced English _Syntax
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The CREST was administered at the beqinninq and end of both the" 3
‘faII and spring semesters._ TabIe IO’presents the test resuIts fer A )
. B SRR ' ﬁ% o
'students who were.pre- and postktestedeyith the same test IeveI during

-

":'each semester. Data were miss1ng or i ompIete for 195 students in the

'faII semester add for 234 students in the sprinq semester. va:;{'}:-' : f:

-

;'- 0vera115 faII E S.L. program participants met the: criteria
.-"established 1n the evaluation pIan (mastery of five CREST obJectives per

semester). However spring E S. L. program part1c1pants appeared to faII

-,slightly beIow this goaI (mastery of approximater four CREST obJectives '

Lo . K2

,per semester) NI o , - . P
. c .-; - : a . -

In order to present a more meaningfu] discussion, the criteria ‘ ‘,G

Y
-

' proposed in terms of number of ooJectives mastered per semester\was ¢

e
'1

'converted to more convenientwform == number of obJectives mastered per,

;month. This is: particuiariy usefu] because it takes into consideration;;

e \

'H;"the Ienqth of exposure to'the treatment (the time between pre- and post-

..

test sessions). Thus, an. averaqe of five CREST obJectives per semester

: can be directly transformed into an averaqe mastery of one CREST objective

-«

_per month. N ‘ . . L
h TR Examination of Table 10 reveaIs that An the faII, an average of’“']

I’approximately 2 10 CREST objectives per. month were mastered by students
gy, \’\ '

. ’tested on:: Levels I and II. The Tate of mastery for students tested on
. I

i

-- Le‘?

spring, students who were tested on Leveis I. and II mastered an average .
?w\. v

of ﬁ 34 CRESF’%Sﬁectives per month, whiIe students tested on CREST Level:

f

1 III was approximater 0'88 CREST objectives per month 'In the~ -1- . °

oy
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"f_amdewOfulz-‘ These students had nastered 73 percent

I }'

.‘\

Thjs "ceiling effect"

U.enece ari k’ﬁe low.

: 2
: N

a mode of 15 C§5=perceht o.fthe students had scones of 15, the highest 'j v'?' ‘ﬂi
. score obtainable on- the‘CREST) Ihis effect was diminished fdf CREST :
l.Level ITI distributions in the spring. Pre- test scores ranqed from 8 toa
15 with a median of 11 (73 3 percent of obJectives) and a mode of 11,
while post- test scores ranQed from 11 .to 15 w1th a median of 13 (86 7
jpercent mastery of obJectives) and a mode of 13. For both the fa}] and
the spring Level I1I CREST students, the observed.mastery rate probab]y .i.{‘ X iv .

kunderestimates the true,mastery rate due to the observed “téiiing ‘*{"

‘35 effect." Inspectiqp of‘the CREST Level I and Ir score distributions :

ALY e - 4\' "‘h : [N
- v . . : 't. K - { I X T

revea]s no such effects, S o sp.e{ U r'. & v

° Na - L e K
. - - -

it

.Using the rev1sed criteria, students tested oT:the CREST in the B

. fa]l averaged a mastery of 1 79 obJectives per month For the sbrinq, S

* the ayerage number of CREST préctives mastered per month was 1.09..

'Thus§ 1n both the»fa]h-and spr1ng, E S L. proqram participants met: the

proposed obJective. R 1& R ?J;;, S S ::f |

',: Another instrument used to measuﬁ@ qains in reading and writinq

“in English was the New York: C1ty Reading Tests,‘actually two standardized

.
»

F‘,tests which have been renormed with students from the New York C1ty f

e . A

pubiic schgolsfv fif\s&”;_': '“t. ;fi,‘ g'pi 3 o o a . '\\\




_number of vaiid cases m allow a meaningful discussion of the objective. |
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TABLE 10

Results of t:he Criterion Referénced Enqlish Synta* Test | -'1;;{'-’

‘ Program} Students, Pre-‘,_and Post-Tested on ;.Same, Test Level.

R o Average Number of . i o Average f 0bject1ves
Test Number of Objectives Mastered Objectives :Months. of Mastered. .

‘Level  Students. . Pre. .  Post Mastered_*' Treatment Per Month -

~

’*52’84 o281

t .41
1. 24 1358 1833 475 . 302 - 127

CoaLpie 170 0 9.20 - 1881 5012

a0 14 1164 0 1314 - 150 3.8 0.39

CTOTAL 55 1L76 5.0 4.08% 376 1.09° "




'f;j- NATIVE LANGUAGE READING AND CGMPREHENSION I | ol

'»;ﬁ _' The asseSSment instrument used ‘to measure gains in reading and

wriking in Spanish was the Prueba de Lectura, Leve] 3 Forms C and D

The Prueba de Lectura is part of the Interamerican Series of Tests

" published by Guidance Testing Associates. The purpose of the series is
to evaluate achievement in English and in Spanish for Spanish speakinq
- students ‘from the Nestern hemisphere. Test items were se]ected for
. cultural relevance to both Angio and Hispanic cultures..

The Tevels of the Prueba de Lectura correspond to the fo]]owinq.

3
t

grades: PR A
o | Level ~ Grades "
B .. . " ]: 1_2 » ,.
A Y . . A
' 2 v - 2-3 : L
: . <
.i 3 ) ‘4-6 k' . \,f.
: +
4 ';7_9_, )
5 ’ 10 12

However, the publishers recommend that local norms be deve]oped

for the tests. Information on psychometric properties may be found in

¢

Guidance Testing Associates Examiner smManual Pruebazde Lectura, St

Mary S Univer51ty, 0ne Camino Santa Maria San Antonio, Texas 78284

The Prueba de Lectura was administered in the fall and aqain 1n o

~the spring. The pre-test and post-test raw score means and standard Pow

deviations are presented in_Tab]e'li.'_The program objective regarding

evaluation of the Prueba de Lectura stated that_proqram:students'Would

- =33-.
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show a gain in Spanish 1anguage achievement that does not differ signif-
icantly from the gain of simi]ar non- proqram students. Since information
for non-program students was not provided by the project this objective
‘was not. measurab]e. However, in ‘an effort to provide pertinent feedback

3

,concerning advances in reading and writing in Spanish among proqram

Dl

students dn evaluation of each grade is provided Pre- and post-test’
data were avai1ab1e for 143 program students (49.48 percent of the |
tota1) Statistica] siqnificance was determined through the app]ication
of the correiated t-test mode1 to demonstrate whether the difference
between pre-test and post-test mean scores is 1arqer than would be o
.expected by chance variation alone. . .

Another index of improvement the effect size (E. S ) was’
computed by dividing the mean differences by the standard dev1ation of
the d1fferences between pre-test»and post test scores. This provides an
1ndex of improvement in standard ddwiation units reqard]ess of the ’
sample. sﬂze, and a change of 0. 5 standard deviations or higher is-

'generally con51dered to be a meaningful changes

_,Hu-’ Gains in Spanish 1anguage achievement for grades nine, ten,
_ and e1even were both stat1st1ca11y and educationa]]y significant. Grade
twelve, however, demonstrated sma11 gains which were found to have no
fstatistical s1qn1f1cance and only margina] educational siqnificance.

However, the samp1e s1;e for grade twe]ve was - sma11 (n 14) and consequently,.

~ the resu1ts shouid be 1nterpreted with caution. .

-34-
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oTHEN

SiqnifiCance of Mean Totai Raw Score Differences Between. initiai
-and Fina) Test Scores of Students with Full Instructional

humwtthPmmauiuwn,uwiSWGmm

~ Grade. N

7

Nehﬂ ]
Standard

"'Mean

Deviation

. ‘Pntt'iest -
. Standard
‘Mean

Nean

Corr,

L

Levei nf

Educational

Deviation Difference Pre/post test Significance Significance ‘.
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1816

5,08
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B
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o
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A

STUDENT ACHIEVEMENT IN BUSINESS/VOCATIONAL COURSES AND

-~

0THER CONTENT AREAS ‘ i

The program proposed that as a result of program participation,

o the percentage of students passing bilingual bus1ness education and

1ndustrial arts classes would equal statistically the percentage of -
students passing corresponding mainstream business education and in-
dustriiﬂ arts classes. Data concerninq students enrolled in mainstream
(non-bilingual) courses were not provided by the program, preventing
analyses of thlS'SOPt. "However, information was provided for program
students enrolled in business/vocational courses . (record keepinq,
typing, auto mechanics, and “other courses") 0verall the passing
rates in business/vocational courses were 85 percent in the fall and
88 1 percent in the spring. Table 12 presents the fall and sprinq

passing rates for these ‘courses by grade level.

!
Although not requested in the/evaluation plan Table 12 also

~ gives the pass1ng rates for program students enrolled in the content-

areas of mathematics, science,/and social studies by grade for the fall
and spr1nq.

The. overall passinq rates of stddents who were reported as |
enrolled in mathematics classes were: 73 5 percent in the fall and 48, 5
percent -in the spring., The overall pass1ng rates 1n science courses
were 82 2 percent in the fall and 98.9 percent in the sprinq. The_"

'S

overall passing rates in social studies courses were 83 2 percent 1n the

- fall and 77.6 percentzin the spring.-

=36~ e
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| ;va?f* TABLE 2,
Number of Spanish Speaking Students Kttending Courses and Percent Passing

. Teacher-Made Exam1nation 1n Contént-Area SubJects

CGraded T Gradel0  Gradell | Grade 12 Total
B " Percent - Percent -~ Percent Percent Percent
Content Area - N Passing N. Passing N Passing N Passing N Passing

athesatics 71 T4 B 661 886100 182 738
imce 26 Ta % g7 % w8 B 1000 101 &2

Sncial Studies C 49 o 76.9' '43 | .74.4 .61 86,9 26 - 96 2 a 179 ‘i83.2
Bus1ness/Vocat1onal 49 O 81.6 ‘28 B 89.3 27; - 81,5 '9 -100,0 113 - 85,0

.n---.------.-n--.------n--d.;--'-nu-‘-----n----------i-un- -----------------------------------------

AR ~ Spring- - C

nathematacs ;‘? - 60 .. T38.3|P 23 1 69.61n 20 55,0 -afO:f . 0.0 '103l\,"48.5
slence 1. L1000 3 1000 3B 94 u 000" 9% 9.9
Soc1aif§tud1es s T80 4T B B 29 8 100 W 1.6

W oms B0 T w4 61000 6 8.1

i

Bus1ness/Vocat1onal“ |

[ F%]

NS

'%pathemat1cs courses 1nclude genera] math and algebra. Science courses 1nc]ude”genéral.sCience.
“hiology, and hygiene. - Social studies courses include American and world history, and economics
;{Bus1ness/vocat1onal courses¢1nclude record keep1ng, typ1ng, auto mechanacs, and "other.“ :

3 y_;
. o




g;“'_n' H; The relationship between the number of obJectives mastered for

R

. STUDENT ATTEJbANCE

.

,,each CREST Tevel and attendance was eﬂamined in order to satisfy the

proposed objective that there wou]d be a significant reTationship between ’
'attendance and improvement in English proficiency.- The objectives f |
mastered durinq the fa11 were found to be statistica]ly siqnificant for

aml three CREST Tevels (p< 03) However, during the sorinq, tonly ‘Level

111 showed a statistically siqnificant re]ationship (p<.007) On the
'whole, program studEnts met the proposed objective.'

/

The average totaT attendance rate of proqram students (n= 239)

' ,in TabTe f3. Since the attendance rate for_program. students was included -

'is_presented andcomp;}ed with the school-wide attendance rate (n-3,240)

in the schoo]-wide attendance rate, a SpeciaT procedure was used in

computing the usua] statistical test for a significant difference

o

between two- propo\E\pns. In the z-test formuTa be]ojllhis the attendance

rate for program students and P is the expected propoﬁtion (the schooT s

attendance rate). - o o L

.. o
The average attendance rate for proqram students as seen in

| Tab]e 13 is 13 77 percentage points higher than the average schoo]-w1de—

| attendance rate. In contrast to the proposed ObJeCtTVG that as a result

of program part1cipation the attendance rate of program students wou]d

not differ significantly from that of the school as a who]e, this higher'

attendance rate for program students 1s statistically‘s1qn1f1cant at

the_.001 Tevel as measured by a one-tai]ed Eftest,{

.0

I T



vt . . |
R " TABLE 13

1 7y

" significance of the Difference_Between-the'Attendance Percentage . ’

"' of Program Studdnts and the Attendance Pereentage of the School

0 "

S e :'NUmber of - Mean -~ Standard
Grade .  Students Percent?ge - Deviation
s ude . rercentyt®. atie
. g 8. - 8el4 - 23.87
0 . 57 © 89.00 1452
n . on o %2l 11.25
12 ° .28 - 92.36 9.1
ToTAL 239 88.97 a3
‘ Average School-N1de Attendance Percentage f74.36 )
; Percentage ’ ‘.
‘ iDafference = 13. 71 »_z‘=}4.86 P =,'001
_ - -
. 4
RN o

L/ ST

‘ »;: 239

i .f;...i.gij{ -_Ei()i"ff




" “VIL. CONCLUSIONS AND RECOMMENDATIONS

CONCLUSIONS
The program students were from one of the most impoverished

mobile immigrant‘areas of the country, the South Bronx.f;This has led 3' '{

the program to adopt one of the lowest entry criteria lnfthercity.
$d

Nevertheless students excell;d they achieved good rates of proqress

o in learning English signific nt growth in Spanish generally high

*

passing rates in subject areas, and high attendance.

The prolonged illness and ultimate death of the program co-
ordinator curtailed some program activities this year. Staff develop- -
i ment ‘was limited and extracurricular activities,- especially trips, were
-.reduced The community and parental involvement component was suspended/P
Yet, academic and vocational lnstruction, curriculum development activ1-

N

ties, and the supportive_;omponent continued to be effective.

Interv1ews w1th project personnel revealed a staff proud of .-
.the indiv1dualized attention qiven to students in the areas of program-
ming, instruction, -and counseling, and the number of business and vo- -
cational courses. offered by the program. Staff members perceived program
weaknesses to include the laehJof a family assistant to make home v1sits
the inability to teach students according to prof;ciency levels in thb
. areas of science and social studies; and the lack of & cen ralized bi-
lingual department to facilitate staff meetings and resolution of proqram
. needs and problems. 0veral], it appeared that With few exceptions, |
teaching-and learning was effective. Program obJectives were met. 0ver

-




--the school tothe needs of its bilingual population, and develop in- ~v‘;';f?-f; N
i struments which will benefit the ‘school as a whole_~ A “ﬁi” _ B |

. D | e - e
" RECOMMENDATIONS - Tt - %o

1In addition, if program students achievement is to, be compared to thatj;

1.of'mainstream students, these data Should be provided as proposed

. "‘x.-. )

oy The fillowing recommendations are presented to improve future

programs serV1ng similar populations‘

1. » In order to better document student achievement the

.

~prélect is urged to makeAevery effort to-implement the test1ng program , ‘7f;[f:3;}

.as proposed and to assure that student data .are reported accurately. :;‘~?

4

2. - Although program staff. recognized the need for certain

,: \

bilingual 1nstructional offerings such as mathematics for. students with'- Ll

"’low math skills. a,lack of funds prevented these coursés from being
. offered ihis _year.- Student*aohievement in mathematics courses, partic-
-Aularly in the spr1ng (see Table 12) reflects this need for additional

~support. The school adm1nistration might consider re-allocating re-.

sources and faculty to address this issue. If such instruction cannot

., be prov1ded staffimigﬂtﬂelternatively consider organizing'an after-school»

b’l,

tutorial component touassist students. in th1s and other content-area

subject ; =

(3. In the absence of continued Title VII funding, the ‘school

administr. tion might consider assigning an as51stant principal to co-
erinate development act1vities and meetings for content-area staff

menbers who cont1nue to serve b1l1ngual students 1n the classroom 1n an

&

_ effort to assure that the needs of the target population are being-met.
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- APPENDIXA(cont) (
, y A L . f.&- Saff characterlstics Professions] and Paraprofessional Staffs
% oo Percent . T - :
S . Tine * Nateof T Dy . |
._. < Spent - Appt e L Total Yrs, | _Yeﬂrs Years Years Other
A - infach .tofach . - o letl- . + Experience  Experience Experience Relevant
Function Function Function Education (Degrees) fication License(s) ' Education = Bilingual ES.L, Fperience
74 P | MO (7} _M Santsh . WC BIL.CB, T R
W St WA BIL, Education TESL .(CH'DHS) ' 3¢ 2 ‘
T S ¥ RPN A —IL T —
o RSl 100 - 28 WA -ESL e Bil, 08, Bil, School w8 9 -
L .' 5 A o I Comunity Relationsﬂ Yy '
¢ ‘ o - ‘ I . ‘ ‘ .". T
Bil, Ind, Arts . dQ 2/81 16 credits undergrad, ~ MC LA, e L
| — T [ /% S — ﬁ
o Bl BB, 100 . 975 WA - Ed, NA - S WC ESL, DIS B2 | S
b Paraprofesﬂonal"l 100 - 282 A2 credits undergraduate © - none o 8 HS-B,EIem-G l‘l/2 c
baraprofessional 100 /B3 64 credits Vo - nome 2.n0s, none “none
. Parabmfessimml‘ 200 .§/15 18 credits ungie)fgraduate . none I T none
"/ Paraprofessional™ 100 - 9/79 17 credits underyraduate . onone B 3. none
SO - oy ¢ ' . B ) ) . .
B = ' ' - s - o E Bil tutnrinq at
S Bilelnd, AMs 20 g 4780 BS, - Hoe Econonics®  NYC lome Eco. DHS- . 21f2 1" " none fiastos Colleqe. N
' a: '._“:.
. ) r.‘ ) ‘. '
) ! i ‘ o v ¢
y .
C
S oy
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 APPENDIX B

: Support Services 40f,'_fered to Program St)ents (Fall and'spring)° :

Type of Service

. Description

L 'Statf Person(s) .
' ,“Responsibie

Frequency of Service
Offered

m—

+ Academic @.¢ -

.+ Personal

oo

+ Career Orientatior” -

© '+ Collede Advisenent

v

+ Individua)

. Grnup' ’
Referrgls :
* [n-School

“ (ut-0f-School ,
e ' .

L .o
. .!'.

Crisis afd shont-tern counseiing‘on self,

Program seiectinn; dipiona requirenents . Dedesus; Yaslowitz

§ .

Yaslowitz
) teacner parent referral, . -
-'Vocation I interest Survey, filmstrips, Yaslowitz |

personal questionnaires.

Orientation assenbiy for biiinqual students, Yaslouitz' Ranirez :
. college and financial aid help; SAT prep.

Interview behavioral referrals and possible Yasiowitz
special educational referrals. -

Class meetings with E.S.L, students. “Yaslowitz «
personal acadenic and career orientation .
Enpioyment_counseior, supportive services. * Yaslowitz

5.8.5.T, _ ) |
G.E.D, Program; health clinic mental health Yaslowitz

center; TlP Talent Search; armed forces

As needed

As needed

A

'EVery student interviewed

twice a year -

As needed.
After-schopi-prcprams
and groups '
Assembij'{prijuniors

e .
Lot e

Weekly

As needed _

ALi services are offereq\in Spanish and English.

55
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APPENDIX B (cont )

Support Services Offered to Program Students (Faii and Spring)

A

| - , i . e staffperson(s) ;v Frequency of Service
ype of Service - Description Responsible Offered g
iémilz Contacts .
~ + Home Visits None oy ’
. Telephpné Truants, discipline, incoming calls in Yaslowitz Truants, nonthly; others
: response to cut cards, absenses,. ‘ as needed, '
o Mail Truants, discipline. absence, cut cards, Yaslowitz On regular basis:-
‘ ) | proqrams and grades sent by school. : -
-« Program 'Ajc’t'__iyities Annual trip, theater, alumni speakers. O Staff ’ .Yenriy. '.
» School AQtivj.t-ies Career Day | . L
Parent Education and ¥ , .
~ Training .. ‘
; ; .,“n Z)‘ K N [ 0"“; ’ " r'; ',%
e Cldsses None e R TR
L ) - L ' R
~ .+ Workshops Orfentation to school - Bilingual staff Yearly IR -
11 services are offered in Spanish and English, - L | ' i -
- o : A :’f '
vc‘.”i
q T



